
	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 1: Identify and develop school structures to build and support a school-wide Common Core culture.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	COMMUNICATION
	Limited communication of purpose and vision with stakeholders regarding the school’s CCSS implementation.
	Communication of purpose and vision is in one format and

inconsistently reaches stakeholders regarding the school’s CCSS implementation.
	Communication of purpose and vision is in multiple formats reaching most stakeholders regarding the school’s CCSS implementation.

Communication  of purpose and vision is shared inconsistently with (some) stakeholders.
	School leaders consistently utilize multiple formats of Communication to reach and inform all stakeholders of the school’s CCSS implementation (students, teachers, parents, community, and leadership).

School leaders consistently ensure that a systematic structure is in place for Communication that is ongoing, 2-way, and fluid to keep all stakeholders abreast of CCSS implementation.

	STRUCTURES
	Few or no structures are in place to support CCSS implementation.
	Some structures are in place to support CCSS implementation.

Structures may interfere with CCSS implementation being a priority.
	Multiple structures (e.g. district wide work teams, networks, school site teams) are in place to support CCSS implementation.

Structures allow for CCSS implementation to be a priority but still a few gaps and inconsistencies across the district
	School leaders consistently ensure multiple structures are in place to support CCSS implementation and foster teacher leadership, and create a sense of ownership (PLCs, grade level meetings, faculty meetings, in-service days, etc.).

School leaders consistently ensure structures that  allow for CCSS implementation to be a priority; i.e. classroom time is protected;  peer observations, walk-throughs, are productive and provide timely, constructive feedback.



	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 1: Identify and develop school structures to build and support a school-wide Common Core culture.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	METRICS
	Few or no metrics are utilized to determine if CCSS implementation is on track and working.

Few or no feedback loops are used to provide accountability throughout CCSS implementation.

Little or no evidence that teachers take part in shared decision- making.

School leaders work with Guiding Teams to gather evidence of the quality of professional development.
	Some metrics are in place that may be appropriate to determine if CCSS implementation is on track and working.

Feedback loops are in place, although inconsistently utilized.

Some evidence of

shared decision- making.
School leaders work with current internal structures (e.g. grade level teams, depts.)to gather evidence of teachers’ understanding of the CCSS and the shifts.
	A variety of metrics is used to determine if CCSS implementation is working.

Metrics are supported through feedback loops that may provide accountability throughout CCSS implementation.

Evidence of shared decision-making and teachers taking ownership of their actions.

School leaders work with current internal (e.g. grade level teams, depts.)to gather evidence of changes in teacher practice related to CCSS and shifts.
	School leaders consistently utilize a variety of metrics to determine if CCSS implementation is on track and working (i.e., conduct periodic needs assessments, teacher surveys, analyze needs assessment results with PLCs).

School leaders consistently ensure metrics are supported through a variety of feedback loops providing accountability throughout CCSS implementation (i.e., DPASII goal-setting, 1:1 walk- through conferences, PLCs, etc.).

School leaders consistently ensure that the school’s CCSS implementation plan is a fluid document that empowers teachers to take part in shared decision- making.

School leaders work with entire staff to gather evidence of impact of the CCSS and shifts on student learning.



	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 1: Identify and develop a learning infrastructure to build and support a school-wide Common Core culture.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	LEADERSHIP
	 Leadership at the School Board, Cabinet and Union Leadership levels engage in dialog to work jointly throughout the all stages of the implementation

School leaders have time to compare CA standards to Common Core standards to CCSS to become aware of the Shifts in Mathematics and ELA/Literacy.
• School leaders engage most    staff in professional development and/or collaboration to:

Unpack and interpret standards

Unit and assessment development

Collaborative structures and examination of student work are in place, but are not guided by CCSS and shifts 
	 Leadership at the School Board, Cabinet and Union Leadership levels express commitment to work jointly throughout the all stages of the implementation 

School leaders can identify the instructional shifts and understand the implications of the Shifts in Mathematics and ELA/Literacy on curriculum and instruction.

Meets previous level in addition to:

gap analysis on curriculum, instruction, and assessment

 lesson plans and units
 Collaborative structures and examination of student work are in place, and are guided by CCSS and agreed upon shifts 
	 Leadership at the School Board, Cabinet and Union Leadership levels codify commitment to work jointly throughout the all stages of the implementation 



School leaders have deep understanding of CCSS and can assist in creating professional development for staff
Meets previous level in addition to:

Align and pilot new resources/ materials

Revise create curriculum guides and frameworks
 teacher proficiency in using instructional technology to support instruction in all content areas

 Meet previous level in addition to Collaborative structures that support the deprivatization of instructional practice guided by CCSS and agreed upon shifts 
	School Board, Cabinet and Union leadership have created a plan to sustain a collaborative culture, to build capacity at all stakeholder levels, to deal with structural impediments, and to make available the resources necessary for deep learning and change.
School leaders have deep understanding of CCSS and
consistently provide opportunities of differentiated professional development based on staff/school needs.

o
Knowledge to lead implementation of the CCSS.
o
Vision to integrate the implementation of the
CCSS
o
Metrics to clearly describe what successful progress in implementation looks like

o
Build capacity so that all members of the education landscape are learning together

School leaders consistently provide opportunities for all staff to engage in reflection, professional development, and collaboration to:

Unpack and Interpret standards and CCSS Shifts, unit development, and assessment development

Conduct gap analysis; evaluate lesson plans/units

Align and pilot new resources/materials;
Revise/create curriculum guides, pacing guides; and
Increase teacher proficiency in using instructional technology to support instruction in all content areas

Reflect on and refine new practices.
 Meet previous level in addition to Collaborative structures that support the deprivatization of instructional practice guided by CCSS and agreed upon shifts.



SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC
Goal 2: Ensure that all educators implement instructional practices aligned to Common Core Standards to improve student learning.

Building Awareness
Emerging Understanding
Deepening Understanding
Institutionalizing


All Mathematics educators have time to compare CA standards to Common Core standards to increase awareness of the Mathematics instructional shifts (what’s in and what’s out)
All Mathematics educators have

time to compare CA standards to Common Core standards to understand the implications of the shift of FOCUS on mathematics

curriculum and instruction.

The shift of FOCUS is somewhat evident in Mathematics curriculum and instruction.



All Mathematics educators can identify the instructional shift in RIGOR and understand the implications of the shift (conceptual understanding, procedural skill and fluency, and
application) on
curriculum and instruction
The shifts of FOCUS and RIGOR are evident in Mathematics

curriculum and
instruction.



All Mathematics educators can identify the implications of the shift of COHERENCE and understand the implications of the shift on curriculum and instruction.

The shifts of FOCUS, RIGOR, and COHERENCE are evident in Mathematics curriculum and instruction.


Shifts are consistently evident in Mathematics curriculum and instruction.

FOCUS: Curriculum and instruction centers on the concepts, foundational knowledge, and level of rigor that are prioritized in the standards.

COHERENCE: Curriculum and Instruction provides opportunities for students to transfer knowledge and skills within and across domains and learning progressions.

RIGOR-Conceptual Understanding: Curriculum and Instruction provides opportunities for students to build conceptual understanding.

RIGOR- Procedural Skill and Fluency: Curriculum and Instruction expects, supports, and provides support with procedural skill and fluency with core calculations and mathematical procedures to be performed quickly and accurately.

RIGOR-Application: Curriculum and Instruction provides opportunities for students to independently apply math concepts in familiar and unfamiliar real world situations.


	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 2: Ensure that all educators implement instructional practices aligned to Common Core Standards to improve student learning.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	ELA SHIFTS
	All ELA educators have time to compare CA standards to Common Core standards to increase awareness of all ELA & Literacy instructional shifts

All ELA educators are engaged in learning the implications of Balance of Text (K-5) and/or Building Knowledge in the Disciplines (6-12), Text Complexity, and Academic Vocabulary

on ELA curriculum and
instruction.

Balance of Text and/or Building Knowledge in the Disciplines, Text Complexity, and Academic Vocabulary are somewhat evident in ELA curriculum and instruction.
	All ELA educators understand the implications of Text Based Evidence, Close Reading, and Writing From Sources on ELA curriculum and instruction.

Text-Based Evidence, Close Reading, and Writing From Sources are somewhat evident in ELA curriculum and instruction.

Balance of Text and/or Building Knowledge in the Disciplines, Text Complexity, and Academic Vocabulary are evident in ELA curriculum and instruction.
	All ELA educators understand the implications of a Balance of Writing on ELA curriculum and instruction.

Balance of Writing is somewhat evident in ELA curriculum and instruction.

Text-Based Evidence, Close Reading, and Writing From Sources are evident in ELA curriculum and instruction.
	Shifts are consistently evident in ELA curriculum and
instruction.

Close Reading: Makes reading text(s) closely, examining textual evidence, and discerning deep meaning a central focus of instruction.

Text-Based Evidence: Facilitates rich and rigorous evidence-based discussions and writing about common texts through a sequence of specific, thought-provoking, and text-dependent questions.

Writing from Sources: Routinely expects that students draw evidence from texts to produce clear and coherent writing that informs, explains, or makes an argument in various written forms.

Academic Vocabulary:  Focuses on building students’

academic vocabulary in context throughout instruction.
Increasing Text Complexity: Focus students on reading a progression of complex texts drawn from the grade-level band. Provide text-centered learning that is sequenced, scaffolded and supported to advance students toward independent reading of complex texts at the CCR level.

Building Disciplinary Knowledge: Provide opportunities for students to build knowledge about a topic or subject through analysis of a coherent selection of strategically sequenced, discipline-specific specific texts.

Balance of Texts: Within a collection of grade-level units a balance of informational and literary texts is included according to guidelines in the CCSS (p. 5).

Balance of Writing: Include a balance of on-demand and process writing and short, focused research projects, incorporating digital texts where appropriate; CCSS (p.5).



	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 2: Ensure that all educators implement instructional practices aligned to Common Core Standards to improve student learning.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	LITERACY SHIFTS
	All Content educators have time to compare CA Standards and Common Core Standards and can identify all ELA & Literacy instructional shifts

All Content educators are engaged in learning the implications of Balance of Text (K-5) and/or Building Knowledge in the Disciplines (6-12), Text Complexity, and Academic Vocabulary on Content curriculum and instruction.

Balance of Text and/or Building Knowledge in the Disciplines, Text Complexity, and Academic Vocabulary are somewhat evident in Content curriculum and instruction.
	All Content educators understand the implications of Text Based Evidence, Close Reading, and Writing From Sources on ELA curriculum and instruction.

Text-Based Evidence, Close Reading, and Writing From Sources are somewhat evident in Content curriculum and instruction.

Balance of Text and/or Building Knowledge in the Disciplines, Text Complexity, and Academic Vocabulary are evident in Content curriculum and instruction.
	All Content educators understand the implications of a Balance of Writing on Content curriculum and instruction.

Balance of Writing is somewhat evident in Content curriculum and instruction.

Text-Based Evidence, Close Reading, and Writing From Sources are evident in Content curriculum and instruction.
	ELA & Literacy shifts are consistently evident in curriculum
and instruction in all Content Areas.

Close Reading: Makes reading text(s) closely, examining textual evidence, and discerning deep meaning a central focus of instruction.

Text-Based Evidence: Facilitates rich and rigorous evidence-based discussions and writing about common texts through a sequence of specific, thought-provoking, and text-dependent questions.

Writing from Sources: Routinely expects that students draw evidence from texts to produce clear and coherent writing that informs, explains, or makes an argument in various written forms.

Academic Vocabulary:  Focuses on building students’

academic vocabulary in context throughout instruction.
Increasing Text Complexity: Focus students on reading a progression of complex texts drawn from the grade-level band. Provide text-centered learning that is sequenced, scaffolded and supported to advance students toward independent reading of complex texts at the CCR level.

Building Disciplinary Knowledge: Provide opportunities for students to build knowledge about a topic or subject through analysis of a coherent selection of strategically sequenced, discipline-specific specific texts.

Balance of Texts: Within a collection of grade-level units a balance of informational and literary texts is included according to guidelines in the CCSS (p. 5).

Balance of Writing: Include a balance of on-demand and process writing and short, focused research projects, incorporating digital texts where appropriate.



	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 2: Ensure that all educators implement instructional practices aligned to Common Core Standards to improve student learning.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	MATHEMATICS ALIGNMENT
	Few or no Mathematics educators have time and/or resources to analyze the alignment of resource(s) to align and evaluate Mathematics curriculum and curricular materials.
	All Mathematics educators have time and/or resources for curricular analysis/ alignment resource(s) to align and evaluate Mathematics curriculum and curricular materials.
	Mathematics curriculum and curricular materials are in the process of being aligned and evaluated using an analysis/alignment resource(s). Teachers begin to develop formative, interim and summative assessments aligned to the CCSS and shifts.
	A Leadership team is in place that includes school-based teachers who use alignment resources to ensure all Mathematics curricular materials are fully aligned, to include: formative, interim (benchmark), and summative assessments, the Mathematics shifts, Common Core Standards, time spent on specific content clusters, and the math practices.

A Leadership team is in place that includes school-based teachers who use alignment resources to ensure all Mathematics curriculum (i.e., units, lesson plans, pacing guides, etc.) are fully aligned with the Mathematics shifts and grade level CCSS.

	ELA ALIGNMENT
	Few or no ELA educators have time and/or resources to analyze the curricular analysis /alignment resource(s) to align and evaluate ELA

curriculum and
curricular materials.
	All ELA educators have time and/or resources for curricular analysis/ alignment resource(s) to align and evaluate ELA curriculum and curricular materials.
	ELA curriculum and curricular materials are in the process of being aligned and evaluated using an analysis/ alignment resource(s). Teachers begin to develop formative, interim and summative assessments aligned to the CCSS and shifts.
	A Leadership team is in place that includes school-based teachers who use alignment resources to ensure all ELA curricular materials are fully aligned, to include: formative, interim (benchmark) and summative assessments, ELA & Literacy Shifts, ELA Common Core Standards, percentages of text and writing (CCSS p. 5).

A Leadership team is in place that includes school-based teachers who use alignment resources to ensure all ELA curriculum (i.e., units, lesson plans, pacing guides, etc.)

are fully aligned with the ELA & Literacy shifts, grade level

CCSS, and percentages of text and writing (CCSS p. 5).



	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 2: Ensure that all educators implement instructional practices aligned to Common Core Standards to improve student learning.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	CONTENT AREA ALIGNMENT
	Few or no Content Area teachers have time for curriculum and curricular analysis/ alignment resource(s)

to align and evaluate Content Area curriculum and curricular materials.
	All Content Area teachers have time and resources for
curriculum and curricular analysis/ alignment resource(s) to align and evaluate Content Area curriculum and curricular materials.
	Content Area curriculum and curricular materials are in the process of being aligned using an analysis/alignment resource(s). Teachers begin to develop formative, interim and summative assessments aligned to the CCSS and shifts.
	A Leadership team is in place that includes school-based teachers who use alignment resources to ensure all Content Area curricular materials are fully aligned, to include: formative, interim (benchmark) and summative assessments, ELA & Literacy Shifts, Content Standards, percentages of text and writing (CCSS p. 5).

A Leadership team is in place that includes school-based teachers who use alignment resources to ensure all Content Area curriculum (i.e., units, lesson plans, pacing guides, etc.) are fully aligned with the ELA & Literacy shifts, grade level/cluster Content Standards, and percentages of text and writing (CCSS p. 5).



	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 3: Utilize formative and summative assessment aligned to Common Core Standards to inform instruction and ensure student growth.

	
	Awareness
	Emerging Understanding
	Deepening Understanding
	Full Implementation

	MATHEMATICS ASSESSMENT
	Few or no educators have experience using or creating next generation assessments and understand the implications for curriculum and instruction.

.

 Few or no Formative assessments have been created by educators

Few or no interim assessments have been created

Few or no Summative assessments have been created.
	Most educators have experience using or creating next generation assessments and understand the implications for curriculum and instruction.

 Formative assessments are in the process of being created by educators.

Interim assessments are in the process of being created
Summative assessments are in the process of being created.
	Mathematics next

generation sample items are
being used in some Mathematics classrooms; inconsistently analyze student work.

Formative assessments are created by educators, but may not consistently aligned to the ELA CCSS and Shifts; may not consistently implemented by all; may not consistently utilized to drive the instructional cycle
 Interim assessments are created, but may not consistently align to the ELA CCSS and Shifts; may not consistently implemented by all; may not consistently utilized to drive the instructional cycle.

Summative assessments are created, but not consistently aligned to the Mathematics CCSS and Shifts; not consistently implemented by all; not consistently utilized to drive the instructional cycle.
	Mathematics next generation sample items are being used in all Mathematics classrooms; all educators consistently analyze student work to strengthen Tier 1 instruction and identify student needs.

Formative and interim assessments are created and consistently align to the Mathematics CCSS and Shifts; consistently implemented by all educators; consistently utilized to assist in driving the instructional cycle to strengthen Tier 1 instruction and identify student needs.

Summative assessments are created and consistently align to the Mathematics CCSS and Shifts; consistently implemented by all educators; consistently utilized to assist in driving the instructional cycle to strengthen Tier 1 instruction and identify student needs.



	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 3: Utilize formative, interim, and summative assessments aligned to Common Core Standards to inform instruction and ensure student
growth.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	ELA ASSESSMENT
	Few or no educators have experience using or creating the next generation assessments.

Few or no Formative assessments have been created by educators

Few or no interim assessments have been created

Few or no Summative assessments have been created.
	All ELA educators have experience using or creating next generation assessments and understand the implications for curriculum and instruction.

Formative assessments are in the process of being created by educators.

Interim assessments are in the process of being created
Summative assessments are in the process of being created.
	ELA next generation sample items are being used in some ELA classrooms; inconsistently analyze

student work.

Formative assessments are created by educators, but may not consistently aligned to the ELA CCSS and Shifts; may not consistently implemented by all; may not consistently utilized to drive the instructional cycle
 Interim assessments are created, but may not consistently align to the ELA CCSS and Shifts; may not consistently implemented by all; may not consistently utilized to drive the instructional cycle.

Summative assessments are created, but not consistently aligned to the ELA CCSS and Shifts; not consistently implemented by all; not consistently utilized to drive the instructional cycle.
	ELA next generation sample items are being used in all ELA classrooms; all educators consistently analyze student work to strengthen Tier 1 instruction and identify student needs.

Formative and interim assessments are created and consistently align to the ELA CCSS and Shifts; consistently implemented by all educators; consistently utilized to assist in driving the instructional cycle to strengthen Tier 1 instruction and identify student needs.

Summative assessments are created and consistently align to the ELA CCSS and Shifts; consistently implemented by all educators; consistently utilized to assist in driving the instructional cycle to strengthen Tier 1 instruction and identify student needs.


	SCHOOL LEVEL COMMON CORE IMPLEMENTATION PLAN RUBRIC

	Goal 3: Utilize formative, interim, and summative assessments aligned to Common Core Standards to inform instruction and ensure student
growth.

	
	Building Awareness
	Emerging Understanding
	Deepening Understanding
	Institutionalizing

	CONTENT AREA ASSESSMENT
	Few or no Content Area educators have experience using or creating the next generation assessments.

 Few or no Formative assessments have been created by educators

Few or no interim assessments have been created.

Few or no Summative assessments have been created.
	All Content Area educators have experience using or creating next generation assessments and understand the implications for curriculum and instruction.

Formative assessments are in the process of being created by educators.

Interim assessments are in the process of being created.
Summative assessments are in the process of being created.
	Next generation-like items (i.e., performance tasks) are being used in some Content Area classrooms; inconsistently analyze student work.

Formative assessments are created by educators, but may not consistently aligned to the ELA CCSS and Shifts; may not consistently implemented by all; may not consistently utilized to drive the instructional cycle
 Interim assessments are created, but may not consistently align to the ELA CCSS and Shifts; may not consistently implemented by all; may not consistently utilized to drive the instructional cycle.

Summative assessments are created, but not consistently aligned to Content

Standards, Literacy CCSS, and Shifts; not consistently implemented by all; not consistently utilized to drive the instructional cycle.
	Next generation-like items (i.e., performance tasks) are being used in all Content Area classrooms; all educators consistently analyze student work to strengthen Tier 1 instruction and identify student needs.

Formative and interim assessments are created and consistently align to Content Standards, Literacy CCSS, and Shifts; consistently implemented by all educators; consistently utilized to assist in driving the instructional cycle to strengthen Tier 1 instruction and identify student needs

.

Summative assessments are created and consistently align to Content Standards, Literacy CCSS, and Shifts; consistently implemented by all educators; consistently utilized to assist in driving the instructional cycle to strengthen Tier 1 instruction and identify student needs





